Outline report on Cefn Saeson — 23 September 2024

Cefn Saeson was last inspected in March 2023 and was judged to be in need of significant
improvement. The recommendations were as follows:

R1 Strengthen leadership, by improving the rigour and precision of self-evaluation and the
effectiveness of improvement planning in particular.

R2 Improve the processes and strategic planning to improve attendance.

R3 Improve the effectiveness of teaching and assessment.

R4 Ensure that all pupils have access to the full breadth of provision, particularly the
provision for Welsh, English in Year 11 and PSE in Key Stage 4.

Cefn Saeson and the LA have now been notified that the school will be visited by Estyn inspectors
between 7t" and 10t October 2024 to assess the extent to which the school has made progress
against the recommendations.

How much progress has the school made?

R4 refers essentially to provision. The provision has improved:

1.

Welsh

At key stage 3 pupils are now allocated four hours per fortnight (increase of one hour). At
Key stage 4 pupils are allocated three hours per fortnight (increase of one hour). 2023-24 In
year 11 the majority pupils now study towards WJEC GCSE. In Year 9 and 10 most pupils
now study towards WJEC GCSE. The school currently has four members of staff teaching
across both key stages. To sustain the increased provision governors have appointed a Welsh
and Drama teacher who will start in September 2024.

English

Since September 2023, pupils are no longer entered early for English language or literature
to ensure that all pupils receive the full guided learning hours as specified by the WJEC. The
school has given a commitment that there will be no return to early entry in subsequent
years.

PSE

The school has increased the opportunity to learn about important aspects of health and
well-being. KS4 pupils now receive regular timetable sessions of PSE in line with key stage 3
provision. PSE is taught across all year groups by form tutors on Wednesday week 2 Lesson
1. During this allocated session pupils follow the whole school ‘Jigsaw’ programme of study.
Jigsaw connects the pieces of Personal, Social, Health and well-being education prioritising
the needs of young people as identified in the school’s School Health Research Network
(SHRN) survey. The programme teaches young people emotional literacy, social and lifelong
skills, Relationships and Sexuality Education (RSE) and resilience in an age-appropriate
manner. In addition, pupils have a comprehensive programme that is delivered by external
providers e.g. Fire Service, Reaching Wider, Police — School beat programme, Youth Service
and Healthy Relationships.



R2 refers to leadership (strategic planning), provision (processes) and outcomes (improvement in
attendance).

School leaders set up a working party in July 2023 to look at the attendance policy and practice. A
revised policy was adopted with increased involvement of form tutors and pastoral staff in
monitoring and improving attendance. All staff were trained in the use of ClassCharts (a monitoring
programme for attendance and behaviour) with the result that form tutors now routinely use data
to identify issues and initiate conversations with pupils to encourage and mentor both attendance
and attitudes to learning.

School leaders also refined the roles and responsibilities of pastoral staff and the Education Welfare
Officer (EWO). They refined processes, including weekly meetings, to discuss attendance.

In September 2023, the school launched Improving Attendance to raise pupil and parental
awareness of attendance matters. This involved frequent communications to home, pointing out
likely detriments of missing school and the setting up of attendance boards for each year group. Key
staff are frequently and regularly involved in ‘next steps’ for pupils with poor attendance including
attendance panel, fixed penalty notices, Emotionally Based School Avoidance (EBSA) referral for
persistent absenteeism, pastoral integration programmes, and pastoral support plans — aimed
towards getting pupils back into school after long term absence.

The school has also focused on the attendance rates of specific groups of learners (e.g. ALN, eFSM).
The ALNCo meets fortnightly with pastoral leads to identify strategies to agree appropriate
strategies. These have included:

e LINK rooms open all day for those with high anxiety (school refusers)

o flexible sessions out of normal school hours

e ability to bring work to LINK for extra support

e fortnightly meetings with EWO

e ALN parent meeting with EWO

e increased reasonable adjustments

e increased links with teaching staff - information sharing

e parents being able to email link staff with concerns resulting in a more speedy response
e the use of purple passes to ease anxiety in canteen queue.

School leaders and support staff carefully scrutinise attendance data and focus sharply on eFSM
pupils. Many pupils in this category also benefit from the provision established for ALN pupils.

School leaders strongly believe, and have experienced, that building positive relationships with
parents is the most effective way forward in improving attendance. For example, the school now
effectively communicates attendance data and information with pupils and parents through Class
charts — a one stop school communication system. This provides a beneficial communication
channel between the school, parents and pupils and includes useful feedback on pupils’ attendance
in weekly attendance summary and % termly attendance report.



The strategic planning and process outlined above have led to positive effects on attendance rates.
Data sets for the last academic year show that attendance for nearly every month (February was the
sole exception) improved on the previous two years. The attendance of pupils eFSM and with ALN
has also improved. While there is still some distance to go before attendance rates return to pre-
covid levels, the processes for improving attendance have improved and been strengthened. The
improvements achieved so far has been sustained throughout the current academic year and
attendance for the year to date is the highest over the last four years.

R1 refers to self-evaluation and improvement planning.
Significant effort has been invested in this area:

- Staff training (independently and with LA)

- Visits to other schools to see good practice

- Continuous professional dialogue with LA officers
- Programmes for Lesson Observation

- Programmes for the scrutiny of pupils” work

- Sharing of practice within school

- Learning walks

- Pupil voice

- GB monitoring

School leaders have developed much more precise and informative processes for self-evaluation
and improvement planning. They are all much more clearly aware of strengths in the school and
the areas that they have to improve. School leaders have not always liked what they have found out
but they have been robust in their response, identifying next steps and taking action to establish
improvements.

The school’s improved and systematic approach, investment in increased facility-time to middle-
leaders, professional dialogue and learning activities has led to a growing confidence at all levels.
Leaders’ ability to gather information is better and more focused. Leaders are beginning to use self-
evaluation findings to know the school, identify department strengths and weaknesses and devise
relevant priorities and actions for improvement e.g. department improvement planning to work
scrutiny.

The Senior Leadership Team link meeting focus on department progress against school and
department priorities. Meaningful professional dialogue around school and department self-
evaluation activities gives a clear picture of strengths and weaknesses in provision and learning
across the school and at department level. School and departments adapt approaches where
necessary. Although not all action planning sets sufficiently specific and realistic timescales or
allocates appropriate responsibility for securing improvement, this remains an area for continued
improvement.

In order to support improvements in self-evaluation and improvement planning, the school has set
in place a programme of professional learning, making use of established school routines as a
vehicle. A table showing the arrangements for the whole academic year was shared with staff at
the beginning of the process.



The commitment of school leaders has been pivotal in initiating and sustaining a cultural shift in the
school’s approach to SE and IP. In the time since the last inspection, governors, senior leaders and
middle leaders have managed to lay a significant foundation that will allow increasingly effective SE
and IP to emerge year-on-year.

R3 refers to the effectiveness of teaching and assessment. It is closely linked to R1 and the school
has sensibly brought R1 and R3 together, since the focus for SE and IP is the effectiveness of
teaching and learning.

The school has certainly made progress, in some areas more than others. Evidence gathered from
learning walks and lesson observations show significant improvements for both individuals and for
departments. PE is one example and Science is another. However, the same evidence base shows
insufficient improvement in the practice of a very few individual teachers and departments. In
response to insufficient improvement, school leaders have responded with both support and
challenge, which have had a range of effects from incremental but welcome progress to teachers
taking the decision to retire.

Teaching staff have been supported by training on behaviour management, attitudes to learning,
learner progress and curriculum design. Training has been planned to help staff to have a clear
understanding of what is meant by progress - characteristics of a lesson that plans for pupil
progress, developing a shared and consistent approach to planning for progress across the school.
All teachers have had training on implementing agreed approaches to assessing throughout the
school, in relation to:

e Learning Intentions — including clarity around the specific subject knowledge in each lesson

e Success Criteria — including the specific skills to be developed in each lesson

e Feedback

e Self and peer assessment

Staff have also had substantive input from LA officers who have provided training on effective
teaching and taken an active role in lesson observations, learning walks and consultations with
middle leaders. These activities have been strategically planned and have helped to move the
majority of teaching forward. Improvements in SE & IP (R1) have allowed the school to recognise
and respond to teaching that is still in need of support. Accordingly, school leaders have brought in
LA officers to work one-to-one with teaching staff. This more intense support involves observations,
joint planning and reviews.

Summary

R1 Strengthen leadership, by improving the rigour and precision of self-evaluation and the
effectiveness of improvement planning in particular.

Progress against this recommendation is strong. Clear systems, well planned and focused.

R2 Improve the processes and strategic planning to improve attendance.



Many improvements in strategic planning as well as the processes established are strong and
outcomes continue to improve.

R3 Improve the effectiveness of teaching and assessment.

Definite improvement but in the case of a few teachers long term sustainable progress will take
longer.

R4 Ensure that all pupils have access to the full breadth of provision, particularly the provision for
Welsh, English in Year 11 and PSE in Key Stage 4.

Progress against this recommendation is strong.



